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General 

• Very few candidates failed to complete the paper, suggesting that the timing of the paper was 
not an issue. 

 
• Reports suggested that centres had found the examination a sound reflection of the 

specification and a good test of the knowledge and understanding embodied within the 
specification. 

 
• It was evident that the majority of centres had prepared their candidates effectively.  Teachers 

are to be congratulated on their efforts towards ensuring that candidates had a sound grasp of 
the concepts that underpin the course. 
 

• The use of resources was generally good.  A significant proportion of candidates used clearly 
and appropriately quoted evidence from resources in their answers.  However, the use of the 
Ordnance Survey map extract in Question 2 was variable.  It was evident that a number of 
candidates did not really understand the demands of map reading and interpretation skills.  
Consequently, what might be considered fairly easily gained marks were lost. 

 
• The use of examples was variable.  In many cases candidates brought in well-developed, 

appropriate case studies, while in others the instruction to include ‘examples’ or ‘own 
knowledge’ was largely ignored.  (The instruction to include ‘own knowledge’ can be 
development of the ideas expressed in the question or locational knowledge (examples)). 

 
• Key point – remember the key instruction at the beginning of every examination paper.  ‘Use 

case studies to support your answers where appropriate.’  Encourage candidates to do this – it 
is often one of the ways that the higher level marks can be accessed. 

 
• The majority of candidates responded to the question comments effectively. 
 
• The use of the mark allocations and writing spaces was generally good; the majority of 

candidates taking the opportunity of using the ‘extra space’.  A small number of candidates 
used a ‘listing’ approach to some of the longer questions.  This was often self-limiting and 
should be discouraged unless time is an issue. 

 
• It was evident that a small number of candidates were not properly equipped.  The lack of a 

ruler can affect levels of accuracy when completing graphs or measuring distances.  At this 
level, basic skills demand a high level of accuracy. 
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Question 1 
 
1(a)(i) – This question presented few problems.  The majority of candidates used Figure 1 
effectively to describe the change to visitor numbers in St Lucia, in most cases using data 
accurately. 
 
1(a)(ii) – It was clear that not all candidates fully appreciated the difference between problems and 
conflicts.  In many cases candidates used Figure 1 effectively to identify particular problems or 
issues but did not always examine conflicts with any real degree of clarity.  The key here is to 
appreciate that a conflict involves two different user or interest groups who have different points of 
interest.  Those candidates who did pick up the idea of conflict often produced thoughtful and 
effectively constructed answers.  In many cases the conflict was seen in relation to economic 
needs and environmental concerns, although a number of candidates addressed the question in 
relation to how different recreational demands might not always be very compatible.  A small 
number of candidates considered the question in relation to opposition to the zoning policy.  While 
this approach gave some insight into the idea of conflict it generally produced rather one sided 
responses which did not always fully address the key idea expressed in the question. 
 
1(a)(iii) – Candidates generally found this question quite challenging.  In many cases candidates 
simply described the different zones and made basic points which suggested that simply by having 
a zoning policy the area would be protected, without offering any real development or reasoning.  
Those candidates who did develop their ideas and make a clear link between policy and protection 
often made excellent points about issues such as overfishing and damage to coral reefs. 
 
1(b)(i) (ii) – These questions required candidates to use basic map reading skills. In most cases 
candidates used the map extract and key effectively to answer the questions correctly.  It was 
evident that a small number of candidates did not have the appropriate skills at their command to 
attempt the questions or made fundamental errors in their attempt to answer the questions. 
 
On Question 1(b)(ii) a number of candidates did not pick up the command “to the nearest km” and 
consequently lost the mark for the question. 
 
1(b)(iii) – The majority of candidates showed awareness of the coast as a “multi-functional” area, in 
many cases offering quite a detailed description of the range of functions found in coastal areas.  
At times this often provided a useful starting point for candidates to then go on to explain why 
particular functions are located in coastal areas.  Unfortunately, only a relatively small proportion of 
candidates made the step from describing what was there to explaining why it is there, and this 
was the key to the higher marks.  Those candidates who developed their answer around a located 
example generally produced sound answers, in many cases offering some clear reasoning about 
locational factors.  A number of candidates are still seeing coastal areas as almost exclusively 
related to tourism.  While this might be the case in some areas the specification clearly references 
the coast as an area which has the potential to offer a broad range of socio-economic and 
environmental possibilities.  Consequently, centres should use examples which allow candidates to 
gain an understanding of this idea. 
 
1(c)(i) – The majority of candidates were able to identify and describe a weathering process 
effectively.  A very small number of candidates showed some confusion between weathering and 
erosion or clearly had no understanding of the question. 
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1(c)(ii) – The majority of candidates were able to identify and describe a process of erosion.  A very 
small number of candidates showed some confusion between erosion and weathering or clearly 
had no understanding of the question. 
 
1(d) - The majority of candidates showed a good understanding about the process of slumping on 
soft coastlines.  In most cases candidates offered a clear description of both cliff top processes and 
marine processes affecting the base of the cliff.  A number of candidates went on to offer a quite 
detailed description of rotational slumping and how the whole process leads to coastal retreat. 
 
1(e) – It was clear that the majority of candidates had a very sound understanding of the processes 
and features associated with headlands.  The overall sequence of change was generally described 
very effectively and an appreciation of how both weathering and erosion affect headlands was 
shown by the majority of candidates.  The use of geographical and technical language was 
impressive and many candidates brought in appropriate examples. 
 
1(f) – The majority of candidates showed some awareness of “soft engineering”, although a 
number drifted into observations about other types of coastal defence techniques.  The key to the 
question was to get beyond simply identifying or describing the methods and move the answer 
towards describing “how” they actually operate to protect coastal areas.  Candidates who 
recognised this distinction generally produced sound answers, making thoughtful points about the 
way that a wide, gently sloping beach helps to absorb wave energy and therefore, reduce the risk 
of flooding.  Use of examples varied between no real use or simply naming a general location to 
offering information about specific soft engineering techniques being applied to a located coastal 
defence scheme.  A small number of candidates drifted into discussion about managed 
realignment techniques.  In some cases there was some value in this, especially where elements 
of soft engineering had also been used or where candidates offered comparative observations 
about using the natural environment as a means of coastal protection.  However, in general terms 
this approach to the question appeared to be rather self-limiting, rarely getting beyond simple 
descriptive observations. 
 
Question 2 
 
2(a)(i) – This question presented few problems.  The majority of candidates used Figure 5 
effectively to identify two changes about urban growth. 
 
2(a)(ii) – In simple terms candidates either knew the definition of “urbanisation” or did not.  Those 
who were not entirely clear but showed some awareness of growth or development were able to 
gain some credit while those who had a better understanding of the terminology scored both of the 
available marks. It is always a good revision strategy to ensure that candidates are familiar with 
and understand the key words expressed in the specification since they frequently appear in 
questions. 
 
2(a)(iii) - The majority of candidates showed a reasonable understanding of this question and were 
able to make thoughtful observations about the growth of urban areas in developing countries.  
Many candidates focused on links to economic migration, some bringing in detailed socio-
economic points and locational examples to great effect.  A number of candidates brought in points 
about natural increase, in a few cases linking this to the idea of “youthful populations and fertility 
rates” associated with the in-migration of a younger age group.  The key point of differentiation was 
essentially the distinction between those candidates who made basic generic points about “jobs 
and money”, sometimes adding an observation about access to an individual service (usually 



REPORT ON THE EXAMINATION – GCSE GEOGRAPHY B – 90351H – JUNE 2014 

 

 6 of 8  

 

healthcare or education) and those candidates who identified a range of relative advantages or 
linked points together (“better education giving increased employment and income possibilities”). 
 
2(b) – This question presented few problems for the candidates who attempted it.  A significant 
number of candidates did not attempt the question, consequently losing two quite easy marks. 
 
2(c)(i) - The majority of candidates showed a good understanding of the environmental problems in 
urban areas in less developed countries, in many cases bringing in useful and, at times detailed 
case studies.  In many cases the focus tended to centre on the issues of slum areas, observations 
about sewage, water pollution and garbage were a common theme, often effectively developed.  A 
number of candidates offered a broader appreciation of the issue by bringing in points about 
industrial waste, pollution linked to power generation and pollution issues related to traffic 
congestion.  At the higher mark levels candidates either developed a more detailed cause-effect 
link or considered the link to “urban growth” in a more sophisticated way.  Those candidates who 
approached the question in either of these two ways generally produced thoughtful, well 
documented responses. 
 
2(c)(ii) – The idea of “social opportunity” was often seen in a very simplistic way, either by 
considering it in relation to the candidates own social experience (“meeting friends/social, 
recreational opportunities”) or by listing what might be considered social opportunities (jobs, 
healthcare and education were common themes).  While this approach gave some descriptive 
insight into the question it did not always give the opportunity to provide a clear cause−effect link in 
relation to how urban areas particularly provided these opportunities.  Those candidates who did 
pick up this link by offering more developed points often provided a useful understanding of the 
question.  A number of candidates developed their response around a particular social enterprise 
(self-help groups or women’s social support groups).  This approach was generally very 
successful.  
 
2(d)(i) - This question presented few problems.  Most candidates were able to offer at least one 
reasonable suggestion why there were variations in the use of bicycles in urban areas. 
 
2(d)(ii) - The majority of candidates were able to offer a suggestion about how vehicle numbers 
might be reduced in urban areas.  A range of ideas were considered, including park and ride 
schemes, increasing public transport and congestion charging.  There were generally two 
approaches to this question, candidates either considering a specific type of management or 
looking at a more holistic approach by considering a range of methods being used in one area.  
The second approach often produced some very impressive, well documented answers.  In 
general terms the quality of responses reflected the level of detail expressed through the chosen 
example.  A number of candidates considered pedestrianisation as a method of reducing vehicle 
numbers.  When considered relative to surrounding areas this was seen as a reasonable idea.  A 
small number of candidates failed to read the question carefully and continued their discussion 
about cycling strategies. 
 
2(e) - The quality of responses to this question generally reflected the level of knowledge 
expressed through the use of the chosen example.  At the lower level candidates showed only a 
limited knowledge of regeneration and tended to describe basic methods employed to improve an 
area rather than considering the reasons why a regeneration scheme might be required.  Middle 
range responses began to consider regeneration as a means of addressing specific problems and 
often brought into the answer appropriate case study material.  At the higher level the response 
was built around the example and specific deprivation indicators were often used to illustrate the 
need for regeneration.  These answers generally considered the broader aspects of regeneration, 
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often bringing in a range of socio-economic and environmental points.  A frequently used example 
was the Olympic site in East London.  This was used to great effect by a number of students.  A 
slight concern was the historical nature of the examples used by a small number of candidates.  
Examples of this included the original London Docklands (LDDC) and the Gorbals (Glasgow) 
redevelopment scheme from the 1960’/70’.  While these examples are still interesting they don’t 
always give a modern context to the idea of regeneration. 
 
2(f) – There were some excellent responses to this question.  The majority of candidates used the 
resource (Figure 8) effectively to identify a number of ways that the St Paul’s improvement scheme 
had improved the environment and created opportunities for people.  Differentiation was generally 
achieved by the extent to which candidates went beyond simply identifying changes expressed in 
Figure 8 and considered “how” they would improve environmental conditions.  For example, 
identifying an increase in green spaces can be seen as an environmental improvement but it might 
also encourage wildlife or improve air quality as well as providing a relaxing environment where 
people can meet.  A significant number of candidates linked the ideas of “people” and 
“environment” together to create a more holistic response, often to great effect. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Mark Ranges and Award of Grades 
 
Grade boundaries and cumulative percentage grades are available on the Results Statistics 
page of the AQA Website. 

 

Converting Marks into UMS marks 
 
Convert raw marks into Uniform Mark Scale (UMS) marks by using the link below. 

 
UMS conversion calculator   

 

http://www.aqa.org.uk/exams-administration/about-results/results-statistics
http://www.aqa.org.uk/exams-administration/about-results/uniform-mark-scale/convert-marks-to-ums
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